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Abstract. The purpose of this study was to develop the Piosinuctional Module Based on Reader
Response Approach (PIMBRRA). The module was dewesldgased on Dick & Carey’s Instructional
System Design. Dick & Carey’s Modelas selected because it consists of comprehensi/eyste-
matic instructional planning processes, comprigsihgevelopmental phases of module development,
a thorough evaluation and revision process, artohteprocessThis study consists of two phases, i.e.
the development of PIMBRRA phase and the Formaivealuation phase. The development of
PIMBRRA phase adopted steps one through sevenaf &iCarey’s Model. The Formative Evalua-
tion phase involved experts in the field of edumatand Malay language and literature studies, and
students Data was garnered from evaluation forms, and ifgars involving three experts, teachers
and students. The three categories of respondadtgitien positive feedback on the module.
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Abstrak. Tujuan studi ini adalah mengembangi®eem Instructional Module Based on Reader Res-
ponse Approach (PIMBRRAModul ini dikembangkan berdasark@ick & Carey’s Instructional
System DesigrModel Dick & Carey yang dipilih karena mengandwprgses perencanaan instruk-
sional yang terpadu dan sistematik, terdiri atimpan pengembangan dari perkembangan modul,
proses evaluasi dan revisi yang ketat, dan prosegyjian. Studi ini terdiri atas dua tahapan, yaitu
pengembangan tahapan PIMBRRA dan tahapan Evaluzsndif. Tahapan pengembangan
PIMBRRAmengadopsi langkah satu hingga tujuh dari modek Ri€arey. Tahapan evaluasi forma-
tif meliputi pakar dalam bidang pendidikan serthds®a dan literatur Malaya, dan para mahasiswa.
Data dikumpulkan dari format evaluasi, dan wawaactarhadap tiga pakar, guru dan siswa. Ketiga
kategori responden telah memberikan balikan pdsitifadap modul ini.

Kata kunci: pengembangan modul instruksional, resgpembaca, desain sistem instruksional

Instructional design can be defined as a syste- This study adopted the Dick & Carey’s Model as
matic and reflective process which transforms vari-a framework for the development of the Poem In-
ous teaching and learning theories into instruetion structional Model. The model is chosen because it
materials and activities, as well as sources afrinf translates into practice Landa’s (1983) proposal re
mation and evaluation (Smith & Ragan,1999). Basi-garding lesson planning. Landa has proposed the
cally, three main questions have to be taken intsignificance of three main components in teaching
consideration in the developing and planning of aand learning, termed asa$k algorithm,” “stu-
systematic instructional design (Mager, 1984). The-dent’s algorithm,”and ‘teacher’s algorithm.” Task
se questions are: what are the main objectivelseof t algorithm refers to the content or competency to be
instruction, what are the strategies and instraefio taught,student’s algorithnfocus on the procedures
media to be used, and how is the evaluation on th help students perform the given task or compe-
instructional design to be conducted. tency, andteacher’s algorithmrefers to teacher’s
role in conveying a particular lesson or competency
Therefore based on these factors, Landa strongly

Th|S al’ticle was presented at the Internationalf@mce on recommend the Inclus|0n Of the three Components
Improving the Quality of Human Life: Multidisciplary Ap- . .

proach on Strategic Relevance for Urban IssueS§emtember In any IQSSOH planplng. , . .
6-7, 2007 in Surabaya. Courtesy of Fadzilah btZah; B.A., In this study, Dick & Carey’s (1996) instruction-
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structional module that is based on the reader realso obtained data on students’ opinion on their te
sponse approach. The development process of tteher’s teaching practices, their attitude towardgs M
PSBPRP module involved some adaptation of thday literature subject particularly poem, and tite a
Dick & Carey’'s Model so as to accommodate thetendant problems.
local setting and research requirements. To gain relevant information on these issues, the
Dick & Carey’s instructional design model is researcher had conducted several data gathering me-
comprised of a comprehensive system. There arthods such as conducting interviews with some tea-
nine small components in this model that are rdlate chers and students, observing classes during @he te
to one another. Every component has its own funcehing and learning of poem, and conducting docu-
tion which plays a vital role in a student’s leagni  ment analysis such as teachers’ record books and
process (Dick & Carey,1996). Dick & Carey’s in- students’ exercise books.
structional design model is illustrated in Figure 1 Conducting instructional analysis.The second
step carried out by the researcher in developieg th
PSBPRP module is to conduct an instructional ana-
Method lysis. Instructional analysis is to identify therieaus
competencies needed by students in order to achie-
ve the learning objectives set (Dick & Carey, 1996)

Ph;:és ftﬂdééieiggnrﬁgff; grévggsggzsgf;PZZTneIR/According to Gagne (1985), instructional analysis
structional Module based on Dick & Carey’s In_rbwdes the teacher in identifying competencies that

tructional Svstem Desi 4 Ph 5_F i need to be taught in order for students to master
B e e st g o{TPEENCis and acieve he st earing oecs
through seven of Dick & Carey's Model, and Phasev s. Instructional analysis can also guide thehteac

: in planning various instructional procedures metho-
2 adopted step eight of the same model. dically, as well as integrating content and instruc

tionnal resources to the maximum. Landa (1983)

terms this component of instructional analysis as
Phase 1 — Developmental Processes of Poemygk aigorithm.”

Instructional Module Based on Dick & Carey’s | this study, the selection and organisation of

Instructional System Design instructional analysis was guided by an instruetion
model by Gagne-Briggs (as cited in Reigeluth,
In developing the PSBPRP model, this study ful-1987). Gagne-Briggs was chosen because his theo-
ly adopted steps one through seven of Dick & Cafies are comprehensive in clarifying the principles
rey’'s Model. The seven steps are as follows. of instruction, the instructional methods for sfieci
Identifying instructional objectives.This early  competencies as well as learning strategies (Petry,
stage aimed to identify the range of instructiasial  Mouton & Reigeluth, 1987).
jectives. Instructional objectives were formulated Identifying students’ entry behaviours and char-
through a process that reviewed previous lessons iacteristics. Student component is one of the four
order to detect problems (Kemp, Morrison, Rossbasic components in the instructional design proc-
1998). When a problem has been identified, instrucess. The other three are objectives, strategies and
tional objectives can be reorganised by focusing orevaluation components (Kemp. Morrisson & Ross,
objectives that need to be achieved and the compd:998). Student component is important because the
tencies to be learnt by students by the end af-a le objectives of instructional design are focused on
son (Dick & Carey, 1996). increasing the students’ abilities and competencies
Issues that had cropped up during the pilot studyot on completing the syllabus.
were to identify the main pedagogical problems fa- The phase of identifying students’ characteristics
ced by teachers in the teaching and learning of thevas carried out with the purpose of determining
Malay literature particularly poem, utilisationtbfe  students’ characteristics, basic and current know-
instructional materials and resources, and the evdedge, as well as the students’ main obstaclesin u
luation of students’ performance. The pilot studyderstanding poems. This information is relevant in
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Figure 1 Dick & Carey’s model

designing an instruction that comprises an appropriconducted in three stages i.e. the Main Learning
ate approach suited to their level of abilities. Outcomes stageH@sil Pembelajaran Utameor

To obtain these data, information on student faHPU), Specific Learning Outcomes stagdasil
mily and academic background such as their persd?embelajaran Khususor HPK) and Learning Out-
nal particulars, learning styles and public examinacome ReportHuraian Hasil Pembelajaran(level
tion results, was obtained from the school adminisof attainment).
tration as well as interviews with teachers. Apart Building criterion references. Based on the
from these methods, the researcher had also admishort listed learning outcomes, three sets of tessts
istered an entry behaviour test (Basic Knowledge osed on PSBPRP module were developed. The tests
Poems Test oljian Pengetahuan Asas Sajalto  were comprehension test, internalisation test and f
participating students. This is conducted to gaugeal test on poem. The comprehension and the inter-
their basic knowledge and understanding of the baalisation tests were administered as pre-tests i.e
sic concepts in analysing a poem. before the module was taught, as well as post-tests

Writing of performance objectivesThe follow- i.e. after the module was completed. The compre-
ing step was to define the general instructionahension and the internalisation tests were conducte
needs and aims into instructional objectives that a to gauge the effectiveness of the lessons based on
more specific (Dick & Carey, 1996). These objec-the PSBPRP module. The final test was administer-
tives were written in categories of measurable bered to gauge the students’ ability in criticallyaan
haviour. According to Kemp, Morrisson & Ross, lysing poems, and on the literary conventions learn
(1998), lesson objectives have three functions na- All tests were developed to evaluate students’
mely as guidance for teachers to select and omganiknowledge, increase students’ competencies and to
the content, instructional aids and instructiorted-s address their affective needs. The comprehension
tegies, to formulate ways to evaluate students* proand the internalisation tests for poems were devel-
gress, and lastly is as guidance for studentsein-id oped based on the Barret Taxonomy. Barret (1972)
tifying the competencies and knowledge they havehas developed a model for formulating comprehen-
yet to master. sion questions based on two domains, namely the

The identification of performance objectives wascognitive domain and the affective domain. As for
based on the Form Four Malay Literature syllabugshe final test, it was built by the researcher #rel
Kurikulum Bersepadu Sekolah Menengah, 2003)participating teachers according to SPM format.
The identification of performance objectives were Develoing instructional strategies.The Poem
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Instructional Module was developed mainly based Experts involved in this stage were lecturers in
on the reader response approach (Rosenblatt, 1978)structional design, in Malay Literature Studies i
Therefore stage six and seven in the development&ducation, and in Malay Poems. The three scholars
process of the module i.e. the instructional strateevaluated the module based on its design, user-
gies and the selection of instructional media,yfull friendliness and content.
adopted the reader response approach. Teachers who had participated in this study were
In planning the instructional strategies, five fac-those who had more than seven years of experience
tors were taken into consideration. They were setin the field. They had evaluated the module based
induction activities, content instruction, studénts on the relevance of the content with the syllabus,
involvement, testing and enrichment activities andtime management, teaching and learning tasks, se-
remedial measures. The PSBPRP module was déection of instructional media and students’ apilit
veloped with these factors in mind, based on thdo follow the lesson. The evaluation programme
reader response approach. Equal attention was ginvolving students went through three stages, as
ven to the three stages of each lesson, namely tlmiggested by Dick & Carey (1996), namely one to
set induction stage, instruction of content and theone, one to eight (small group) and a group of 30
conclusion stage. This is a strategy to sustain stustudents (pilot study).
dents’ interest, involvement and attention through- One to one evaluation involved the researcher
out the lesson. sitting face to face with the student. Evaluatidn a
Developing and selecting instructional media. this stage is focused on technical aspects e.g. the
The seventh step of the Dick & Carey model is toterminology used, the accuracy of the instructions
develop and select instructional media. Media geferand the suitability of the content. A small group
to whatever materials and resources that would asvaluation was conducted by the researcher with a
sist instruction. A teacher can choose to use lseadi group comprised of eight students. For this stage,
available media, or build his/her own instructionalthe students had engaged in tasks as suggested in
media. Therefore the role of the teacher in the lesthe module. Evaluation involving a group of 30 stu-
son largely depends on the type of media chosen. ldents was conducted to verify its applicability in
choosing the instructional media, factors that needeal classroom settings. At this stage, the compati
to be considered are the availability of the mediability of time and task, appropriate activity with
management of the media, durability of the mediastudents’ level of ability, and mastery of compe-
and the costs involved. tency and content at the end of the lesson can be
observed.
To evaluate the suitability of the design and con-
Phase 2 — Formative Evaluation Programme tent of the module, a set of evaluation forms were
distributed to the experts, teachers and particigat
The final draft of the PSBPRP module was thenstudents. The purpose of the evaluation forms is to
subjected to a formative evaluation programme gather opinions and feedback from the three parties
Formative evaluatiomnvolves a process of evalua- involved. The items in the evaluation form were de-
tion and revision of the module (Kandaswamy,veloped based on the learning concepts as proposed
1980). At this phase, the process involved colbecti by Sekaran (2003), and the nine instructional steps
of data on the strengths and weaknesses of they Gagne (1985).
module, amendments on incomplete or inefficient
procedures, and getting feedback from experts in
improving the module (Borg & Gall, 1983). Feed- Results
back was used to improve the quality and increase
the effectiveness of the instructional programme Three experts were involved in the review of the
developed (Dick & Carey, 1996). The evaluationinstructional module developed. The first was an
process involved three stages i.e. evaluation by exexpert in instructional design, the second in tre M
perts, evaluation by teachers, and evaluation by st |ay Literature Studies (specialising in Malay Pogms
dents. and the third was an expert in Malay Literature- Stu
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dies in Education (pedagogy). The three experts had Mass: Gin A Xerox Education Company.
conducted extensive reviews on the module, andorg, W. R., & Gall, M.D. (1989)An introduction
were satisfied with the design, content, and imstru to educational researclt{sth ed.). New York:
tional procedures developed. Nonetheless, several Longman.
suggestions and recommendations were given t®ick, W. & Carey, L. (1996)The systematic design of
improve the module’s effectiveness in practice. introduction(5th ed.). New York: Harper Collins.
Based on the evaluation and feedback by thd®ick, W. & Reiser., A. (1989)Planning effective
four teachers involved in this study, they had give  instruction.New Jersey: Prentice Hall.
positive reviews and were generally satisfied withGagne, R.M. (1985)Conditions of learning and
the content of the PSBPRP module. The PSBPRP theory of instructionsNew York: Holt Rinehart
module was said to be interesting due to its wariet & Winston.
in activities and instructional aids. Accordingth®  Kandaswamy, S. (1980). Evaluation of instructional
teachers, this factor will motivate students to be- materials: A synthesis of models and methods.
come more involved in the teaching and learning Educational Technology 26), 19-26.
process. Kemp, J. E., Morrison, G. R., & Ross, S. M. (1998).
Research findings have shown that the students Designing effective instructiond ed.). New
had enjoyed learning based on the PSBPRP module. Jersey: Merrill Prentice Hall.
Through this module, they had the chance to voicéanda, L. N. (1983). The Algo-heuristic theory of
their opinions, engage in group discussions and ex- instruction. In C.M. Reigeluth (Ed)nstruction-
change ideas with their friends. Moreover, accord- al design theories and modglp. 113-159)New
ing to the students, the clear instructions andrint Jersey: Lawrence Erlbaum Associates, Inc.
esting activities had helped them to understand thiMager, R. F. (1984). Preparing instructional objec-
content better. Enrichment tasks and activities had tives (2nd ed.). Belmont, CA: Pitman.
also allowed them to be expressive and creative. Petry, B., Mouton, H., & Reigeluth, C.M. (1987). A
lesson based on Gagne-Briggs theory of instruc-
tion. In C. M. Reigeluth (Ed.)Jnstructional
Conclusion theories in action: Lesson illustrating selected
theories and modelgpp. 11— 43) New Jersey:
In education, to promote teaching and learning Lawrence Erlbaum.
objectives, an educator is required to developfan e Reigeluth, C.M. (1987). Lesson blueprints ba-sed

fective instructional system that efficiently intag on the elaboration theory of instruction. In C. M.
tes several main components such as instructional Reigeluth (Ed)|nstructional theories in action:
material, instructional objectives, students, stygt Lesson illustrating selected theories and models
and approaches (Dick & Reiser, 1999). Therefore (pp. 245-288). Hillsdale, N.J: Lawrence Erlba-
there is a necessity for instructional technoldust t um Associates.

cannot be denied. Instructional technology is a sysRosenblatt, L. M. (1978)The reader, the text, the
tematic planning process that defines a way to or- poem Carbondale: Southern lllinois University
ganize the teaching and learning process towards Press.
effective achievement of the planned learning outSekaran, U. (2003Research methods for business
come. (4th ed.). New York: John Wiley & Sons.
Smith, P. L., & Ragan, T. J. (1999nstructio-
nal designNew York: John Wiley and Sons Inc.
References Kurikulum bersepadu sekolah menengah. (2003).
Sukatan pelajaran kesusasteraan Melakua-
Barret, T. C. (1972) Taxonomy of reading com-  |alumpur: Pusat Pengembangan Kurikulum Ke
prehension. InReading 360 Monograph. menterian Pendidikan Melayu.



